
 

 

 

 

 

 

Topic Two: Growth and Reform (7.1.1-5; 7.3.3; 7.5.1; 7.5.2; 7.6.1-4; 7.7.1; 711.1-3) 

 

 

Immigration Monday 

We will identify key motivations for immigration 

I will explain which were the most common Europeans to immigrate to the United States?  
 

 

“Today we will start a task where we investigate immigration in the early 19th century. By the end of the task, we will answer the 

question: why did immigrants come to the U.S.? We will answer four supporting questions throughout the task that will help us  figure 

out why immigrants came to the U.S. Our first supporting question is which were the most common Europeans to immigrate to the 

United States?” 

 

1. Bell Ringer 

2. Provide students with a copy of the four charts below or place on the board for students to examine  

                                    a. Immigration to the United States , 1820-1860  

                                    b. Main sources of immigration to the United States, 1841-1860  

                                    c. Immigrants entering American Ports, 1846-1855  

                                    d. Composition of Immigration, 1840-1860  
                                         Questions on page 361 

                                       a. What three groups immigrated to the U.S. in the largest numbers?  

                                       b. What year showed the largest number of immigrants coming to the U.S.? Why?  

                                       c. Which two port cities saw the largest number of immigrants enter the U.S.? Why? (Have students make 

inferences as to why those two cities would have the largest number of immigrants.)  

                                       d. Why was there such a large number of undocumented or “not specified” immigrants entering the United 

States from 1841-1860?  

                                      e. What might have caused the rapid decline in immigrants entering the U.S. from 1851-1860? 

 

“We will now work on answering our next supporting question: why were certain groups more likely to immigrate to the United States 

instead of other Europeans?” 

 
3. Give students chart on pg 365, Immigration in America and Provide students with access to Irish and German Immigration. 

4.  Instruct students to read Irish and German Immigration with their partner. 

5. Closure 

 

Westward Expansion Map Test and Immigration TUESDAY 

We will 

I will 



 

1. Bell Ringer 

2. Map Exam 

3. Provide each group with access to the text sources: Leaving Europe: A New Life in America - Motivations and Aspirations, 

Digital Public Library of America (Source C)  
4.  Have students read the document and summarize the reasons why immigrants came to the Uni ted States and what drove 

Europeans to leave their home. 
 Questions: a. What were the reasons for more than 30 million people to leave their loved ones behind?  

                                   b. What forced many immigrants to flee Europe (unemployment and rising prices in goods/services, freedom 

from political and social persecution, or revolution)? 

                                   c. What connections exist between increased immigration and the Industrial Revolution in the United States?  

                                  d. How did these immigrants help or hinder the growth of industry in the United States? 

 

 

Grade 7 Instructional Task: What Does It Mean to Be Equal?58 Unit Four: Expansion and Conflict, Topic Two: Growth and Reform 

Description: Students investigate primary and secondary sources from the women’s rights movement to further explore the 

expansion of individual rights and freedoms in the 19th century, and how citizens can influence change in a democratic society. 
Students will use the example of the women’s rights movement to determine how the growth of rights and freedoms to more socie tal 

groups impacts a nation’s identity. Suggested Timeline: 7 class periods 

 

 

Say: “As we learned previously when discussing immigration, the turn of the 19th century brought about a lot of social change  for 

Americans and impacted the nation’s identity by expanding who is American. As the nation’s identity evolved, societal groups such 

as women sought to expand their rights and freedoms. At this point in America, only white males were allowed to vote and own 

property, which were seen as the gateway to building wealth and influence. By the 1790s, some states started granting poorer white 

males who did not own property the right to vote, therefore expanding their influence. Women and people of color were not equ al in 

the eyes of the law. We’re going to explore the ways that citizens can influence change in a society and expand their rights and 

freedoms by investigating the women’s rights movement of the early 19th century. By the end of this task, we will answer the 

compelling question, what does it mean to be equal?” 

 

 

Women  Wednesday 

We will 

I will explain “what legal limitations did women face in the 19th century?” 

 

1. Bell Ringer 

2. Provide students with access to William Blackstone's Description of Common Law Marriage Rights and Alexis de 

Tocqueville's Description of the Role of Women in Marriage.  

3. Read each source aloud with students following along. Encourage students to underline evidence that discusses women’s 

legal rights in marriage, property ownership, and contracts.  
4. Provide students with a blank copy of the Legal Limitations of Women in the 19th Century graphic organizer. 

After the first two columns of the graphic organizer are completed, engage students in a whole class discussion on the legal 

limitations of women.  

5. Possible discussion questions include:  

                    a. What does Blackwell mean by “In Marriage, the husband and wife are one person in law.”  
                    b. Why does Blackwell use words/phrases like under the wing, protection, cover, and influence to describe the 

relationship of marriage?  



                    c. What does Blackwell say a woman has a legal right to in the union of marriage? What about owning property and 

entering into contracts? What can we infer about the rights of (white) men?  

                    d. How does de Tocqueville describe the legal rights of a married woman? Is this different or the same as how Blackwell 

describes them?  

                    e. When de Tocqueville speaks of a married woman living with her husband and a single woman living with her father, 

he says “these two different conditions of life are perhaps not so contrary as may be supposed.” Why are they not so different from 

each other? 
 

 

 

Women Thursday 

We will 

I will explain What rights did women seek in the 19th century?” 
 

1. Bell Ringer 

2. Provide students with access to Sarah M. Grimke's letter to Mary S. Parker and Harriet Hanson Robinson's Passage 

describing the Lowell Mill Strike.  

3. Read each source aloud with students following along. Encourage students to underline evidence that discusses the 

rights each woman (Grimke and Hanson Robinson) is seeking.  

4.  After reading, engage students in a whole class discussion on the rights women were seeking in the 19th century.  

            Possible discussion questions include:  

                   a. In paragraph 1, Sarah Grimke states “I feel that I am venturing on nearly untrodden ground, and that I shall 

advance arguments in opposition to a corrupt public opinion” What does she mean? Why do you think she speaks out 

anyway?  

                   b. In paragraph 2, Sarah Grimke states “In all his sublime description of the creation of man, (which is a 

generic term including man and woman) there is not one particle of difference int imated as existing 

                  c. How does Sarah Grimke sign her letter? What does she mean?  

                  d. Why are the women of the Lowell textile mill going on strike?  

                  e. In paragraph 3, Harriet Hanson Robinson gives a reason for the wage cuts - what is it?  

                   f. What was the result of the women’s strike at the Lowell textile mill?  

                  g. What rights were Sarah Grimke and Harriet Hanson Robinson seeking? 

6. CLOSURE 

After the class discussion, instruct students to write a paragraph representing the views of a woman in the 19th 

century on civil and social rights. Encourage students to incorporate what they learned from the two texts and the 

class discussion regarding the rights women were seeking in the 19th century. 

 

Women-Seneca Falls 2 days Friday and Monday 

We will 

I will explain What actions did women take to obtain rights at the Seneca Falls Convention? 

 

Say “From the sources we have read so far, we have learned about the legal limitations women faced, and the rights they 

were seeking in the 19th century. We are now going to explore three more primary sources to better understand the ways 

in which citizens can influence change in a democratic society, and how that change shaped our nation’s identity.” 

 

1. Project the image of the Newspaper Announcement of the First Women's Rights Convention at Seneca Falls, New 

York. Read the newspaper clipping aloud, and engage students in a discussion on what the convention at Seneca Falls 

was.  

               Possible discussion questions include:  



                    a. What does the newspaper clipping say will be discussed at the convention?  

                    b. Who is targeted for attendance at this convention?  

                    c. What do you think the organizers are hoping to accomplish during this two day convention? 

2. After reading the newspaper clipping and discussing, tell students that they will be exploring two more primary sources 

from the Seneca Falls convention in order to answer the question “What actions did women take to obtain rights at the 

Seneca Falls Convention?” 

3. Provide students with access to Elizabeth Cady Stanton's Speech at the Seneca Falls Convention. Explain to students 

that Elizabeth Cady Stanton was a leader in the women’s rights movement of the 19th century, and one of the organizers 

of the Seneca Falls convention.  

4. Read Cady Stanton’s speech aloud to students, encouraging them to follow along and underline parts of the speech 

that point out the discrepancies in rights between men and women.  

5. After reading, engaged students in a whole class discussion.  

                     Possible questions include:  
                  a. At the beginning of her speech, Elizabeth Cady Stanton says the following regarding giving women the right to vote: “Had we a vote to give, might not the office 

holders and seekers propose some change in woman’s condition?” What does she mean by this?  

                           b. What does Cady Stanton have to say about women being under the care and protection of their husbands?  

                           c. What does Cady Stanton say is the “most discouraging, the most lamentable aspect of our cause?”  

                          d. Who do you think this speech is trying to target? 

 

1. Say “On the second day of the convention, Elizabeth Cady Stanton presented a Declaration of Sentiments to be discussed and  agreed upon by convention participants, and 

modeled after the United States Declaration of Independence. It was passed unanimously, and signed by 68 women and 32 men.”  

2.  Read aloud The Declaration of Sentiments from the Seneca Falls Convention, encouraging students to read along, and underline the sentiments, or statements, the declaration 

makes regarding the lack of rights for women. After reading, engage students in a whole class discussion. 

                           Possible discussion questions include:  

                                    a. In the 2nd paragraph, the Declaration states “We hold these truths to be self -evident: that all men and women are created equal,” which mimics the language 

of Declaration of Independence. Why do you think the authors of the Declaration of Sentiments wanted to make this connection?  

                                    b. After paragraph 3, there are 16 sentiments listed. What are they?  

                                c. In the paragraph following the sentiments, what does the Declaration insist?  

                                 d. What does the Declaration say women’s rights advocates will do to ensure that rights are granted?  

                                e. In the last paragraph, Lucretia Mott states “the speedy success of our cause depends upon the zealous and untiring efforts of both men and women” Why is it 

important that men advocate for women’s rights.  

                                f. Do the actions of the women’s rights movement in the 19th century remind you of any other national movements for expansions of rights and freedoms? What 

are the similarities?  

3. After the discussion, instruct students to write a paragraph making a claim, supported by evidence, of how the Seneca Falls convention raised consciousness about the needs of 

women in the early 19th century. Encourage students to use knowledge gained from the two sources they read from the Seneca Falls convention, and the class discussion. This 

paragraph can be taken for a grade. 

 

 


